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1.  Our vision 

At Wyvern St Edmund’s, our aim is that every student becomes the best version of themselves that they 
can be. Every policy and procedure has our students’ best interests at heart and is mindful of staff workload 
and wellbeing. 

Our vision is enacted by way of every member of staff, whatever their role, working to safeguard the 
wellbeing of our students and to maximise their progress. Of equal importance for us is their personal 
growth, self-discipline and the self-discovery of their passions and God-given talents. Every member of our 
school is treated with dignity and respect and is shown care and consideration. The Christian values of love 
and compassion inspire our commitment to the promotion of ‘life in all its fullness’ and are at the heart of 
all decisions that we make. 

2. Aims 

This policy exists to clarify what we see as expert teaching at Wyvern St Edmund’s and to clarify the 

expectations and procedures the school has to ensure that all students learn effectively.  

This policy will: 

1. Define what is distinctive about Teaching and Learning at WSE  

2. Define learning 

3. Define the practices of expert teaching at WSE 

4. Define the principles of teaching  

5. Define the procedures for monitoring and evaluating Teaching and Learning 

6. Define how WSE will create the conditions for improving Teaching and Learning 

7. Define expectations and procedure for feedback  

8. Define expectations and procedure for setting purposeful homework 

3. A distinctive approach: expert teaching; reflective practice.  

 

 

 

 

 

 

Te
ac

h
in

g 
En

vi
ro

n
m

en
t 

P
la

n
n

in
g 

Ex
p

la
n

at
io

n
 

M
o

d
e

lli
n

g 

Q
u

e
st

io
n

in
g 

Fe
e

d
b

ac
k 

Specialist Knowledge 
Behaviour 

Curriculum and Assessment 



 4 

Our approach to Teaching and Learning can be summarised in one sentence: expert teaching; reflective 
practice. What is distinctive about our approach is our focus on expertise, our focus on reflection as a lever 
to increase that expertise and the belief that all teachers, whatever stage they’re at in their career, can 
increase their expertise. We support teachers to increase their expertise through regular feedback on their 
practice, instructional coaching, professional conversations, external challenge and CPD.  

There is a lot that underpins an environment where teachers can flourish and keep improving their 
teaching practice:  

• Specialist knowledge  

• High expectations and behaviour management (see policy) 

• A well-planned, well-sequenced curriculum and effective assessment processes (see policy) 

 

Specialist Knowledge 

The specialist knowledge that expert teachers have is broad and deep; it includes knowledge of the subject 
they teach, knowledge about how to teach that subject content effectively and knowledge of the context 
they will apply that knowledge in. Specialist knowledge, and a commitment to keep building on that 
knowledge, is foundational to expert teaching. 

Expert teachers: 

1. Subject Knowledge 

• Maintain and develop expert knowledge of the curriculum content taught. 

• Maintain and develop expert knowledge of the relevant language and terminology related 

to the subject(s) they teach. 

• Know and teach a full range of academic language to allow students to talk, think and write 

about the subject.  

• Understand typical ways students think about subjects, concepts, processes and ideas to 

anticipate common misconceptions. 

2. Pedagogical Knowledge 

• Understand the cognitive science of how students learn including: working memory, long-

term memory, cognitive load and schema.    

• Understand the importance of retrieval practice and spaced practice in learning.  

• Understand that novice learners benefit from direct instruction.  

4. Definition of learning 

‘The most fundamental goals of education are long-term goals. As teachers we want 

targeted knowledge and skills to be acquired in a way that makes them durable and 

flexible.’ (Robert Bjork, 2002) 

‘The aim of all instruction is to alter long-term memory. If nothing has changed in long-

term memory, nothing has been learned.’ (Kirschner, Sweller, & Clarke, 2006)  

At WSE, we define learning as changes in long-term memory.  

Learning is a long-term, invisible process that is difficult to measure. Performance, on the other hand, is 

observable during learning and testing. Because learning is invisible, we understand that there are many 

poor proxies for learning including, but not limited to: task completion; lots of work being done in lessons; 

engaged, interested, motivated students; neatly presented books; students getting attention such as 

written feedback; ordered, calm, quiet classrooms and curriculum content coverage. Whilst lots of these 
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behaviours are desirable, they don’t tell us what has or hasn’t been learnt – we will only know that in the 

longer term.  

By focusing on increasing the immediately observable short-term performance of students, teachers often 

decrease the more important long-term retention. Therefore, at WSE, we understand the difference 

between performance and learning and prioritise the latter in our classrooms by focusing on the expert 

teaching principles research shows are the most effective in helping students to learn.  

5. WSE Expert Teaching Practices  

At Wyvern St Edmund’s, we have a set of expert teaching practices - the things expert teachers do in their 

lessons which research shows make the most difference to students’ learning. Please see appendix 1: WSE 

Expert Teaching Practices.  

 

WSE Expert Teaching Practices 

1. Teaching Environment 

2. Planning 

3. Explanation 

4. Modelling 

5. Questioning 

6. Feedback 

6. The Principles of Teaching  

MLP Principles of Teaching 

These are the trust-wide principles of Teaching and Learning. 

1. Professional Expertise 
Commit to developing subject and pedagogical expertise including having an understanding of the 
cognitive science of learning. 

2. Enabling Environment 
Create learning spaces where learners feel safe, experience positive relationships and have equal 
opportunities so that they flourish. 

3. High Expectations 
Deliver lessons that are challenging; expect the best of learners so that they have high aspirations 
for themselves now and in the future. 

4. Long-term learning 
Plan lessons that activate learners’ prior knowledge and include opportunities for retrieval practice 
and deliberate practice. 

5. Expert Instruction 
Deliver the curriculum through expert modelling, skilful explanation and highly-tailored activities to 
ensure all learners can experience success in lessons. 

6. Responsive Teaching 
Elicit evidence of learning to find out what students know, understand and can do and adapt 
teaching so that misconceptions are addressed quickly. 

7. Effective Feedback 
Provide feedback during and after learning in the way that is most appropriate to learners’ 
emerging needs and moves learning forward. 
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WSE Principles of Teaching 

The Principles of Teaching at Wyvern St Edmund’s document (please see appendix 2) outlines how the MLP 
Principles of Teaching and the WSE Expert Teaching Practices will be enacted at Wyvern St Edmund’s: 
before lessons, at the start of lessons, during lessons, at the end of lessons and after lessons.   

7. Monitoring and Evaluation of Teaching and Learning 

 

1. Walking the school 

‘A desk is a dangerous place from which to view the world.’ 

Senior leaders at Wyvern St Edmund’s will walk the school every day. This is a proactive way of embodying 
supportive and compassionate leadership at WSE which is underpinned by strong relationships and high 
visibility.  

At WSE, we believe it is a senior leader’s role to serve both students and staff. Walking the school is part of 
the way we live that commitment every day by helping to ensure that there are no barriers to expert 
teaching; it is the senior leadership team’s responsibility to ensure that conditions are right to make expert 
teaching possible with the ultimate aim of improving outcomes for children.  

Walking the school is a highly responsive procedure which ensures that anything getting in the way of 
expert teaching can be resolved swiftly. When walking the school, senior leaders will check in with each 
teacher and see if they need anything – whether that is the heating being turned down, a whiteboard pen 
or a reassuring presence.  

Because students know that senior leaders walk the school every day, it shows them that we expect high 
standards and that we ensure this happens every day. The presence of a senior leader, however brief, helps 
to upkeep classroom culture through a supportive presence which can help to reset students’ focus and 
behaviour. Walking the school also models to students how professionals act in a place of work – with 
kindness and compassion.  

After walking the school, senior leaders will spotlight excellent practice. This ensures that we are regularly 
positively reinforcing the expert teaching practices and principles of teaching but, just as importantly, 
praising staff. We know that when staff are recognised and valued, they flourish.  

 

2. SLT Learning Explorations 

Once a term, the senior leadership team will conduct a two-hour learning exploration. Senior leaders will 
visit lessons and then meet together to summarise strengths and areas for development focusing on the 
expert teaching practices and the principles of teaching as well as well as behaviour and feedback.  

Feedback will be given to those teachers visited, a summary shared with all staff and excellent practice will 
be spotlighted.   
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3. Drop-Ins 

As part of their management time, Heads of Department are expected to ensure that every member of 
their team, including senior leaders, has a drop-in once per term e.g. by them, their Deputy Head of 
Department or the senior leader that line manages that department. Drop-ins will be short (10-15 minutes) 
and a BlueSky drop-in form will be completed which the teacher will be able to see and respond to.  

Drop-ins ensure that:  

• All teachers get feedback about their teaching practice linked to the expert teaching practices.  

• Department leaders know what the teaching and learning strengths and next steps are in their 
department which will drive strategic and operational planning at a department level and enable 
support to be given swiftly to ensure all teachers are meeting expectations. 

• Senior leaders can monitor Teaching and Learning across the school. 

Once per term, senior leaders that line manage departments are expected to complete a drop-in for every 
Head of Department that they line manage to ensure that Heads of Departments are getting the same 
regularity of feedback as other teaching staff.  

 

4. Book Looks 

Book looks will take place once per term. On the day of a department meeting, a sample list of names from 
a year group will be sent out. Books should be brought to the department meeting with the first part of 
that department meeting used to look at half of the selected books and the book template completed. The 
second half of the selected books should be brought to the Magill meeting room ready for SLT to conduct a 
book look.  Feedback will be shared with staff and excellent practice will be spotlighted. 

 

5. On Call  

Excellent behaviour is foundational for expert teaching and learning. Where student behaviour becomes a 
barrier to this, senior leaders and middle leaders On Call will support classroom teachers by dealing with 
any serious incidents, removing students who have refused to go to the reflection room independently and 
escorting them to the reflection room. 

8. Creating the conditions for improving Teaching and Learning 

 

1. A shared vision and language of expert teaching  

In codifying what expert teaching looks like at WSE, we are making explicit what we want to see in 
classrooms and what we want teachers to focus on through their own professional development. We don’t 
want teachers guessing what we mean when we say ‘expert teaching’, or being at the mercy of teaching 
and learning fads. We want teachers at WSE to know what expert teaching is, to have a shared language to 
talk about it and to focus their efforts on developing their expertise in the teaching practices that research 
shows are the most effective in helping students to learn.  

This shared vision and language further helps to create the conditions for improving teaching and learning 
not only because there is absolute clarity about the expectations but also because the feedback teachers 
receive, the instructional coaching, the professional conversations, the external challenge we engage with 
as a school and the CPD we provide in-school will use the same language and be clearly linked to the WSE 
expert teaching practices.  
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2. Feedback 

In, ‘Leverage Leadership’, Bambrick-Santoyo uses the analogy of imagining that you have a new passion – 
anything from baking to playing the banjo to dancing – and that you are training every day to compete in a 
national competition. You are looking for the best coach to help you get better but the coach tells you that 
she’ll only observe you once or twice this year and will send written feedback. Bambrick-Santoyo argues 
that unless you had no other alternative, you’d say no immediately and that if we would reject such 
periodic coaching for our passions, why do we accept intermittent feedback as the norm when it comes to 
teaching? 

At WSE, we believe that frequent, consistent feedback is key to developing teachers’ expertise in the 
classroom. The purpose of this feedback is to support teachers in improving their classroom practice.  

Through drop-ins, instructional coaching, professional conversations, walking the school and learning 
explorations, teachers will receive regular feedback that is part of our open-door culture. Teachers at WSE 
see feedback as an ongoing, typical conversation that helps us all to keep improving and developing our 
expertise in the classroom; bridging the gap between our most expert teachers and those who are finding it 
more challenging.  

 

3. Instructional coaching and professional conversations   

 

‘Every teacher needs to improve, not because they are not good enough, but because 

they can be even better… Investing in increases in teacher quality is particularly 

powerful as a mechanism for school improvement because once a teacher gets better, 

even if only slightly, the benefits of improved teacher quality are experienced by every 

student that teacher will ever teach.’ Dylan Wiliam 

Research has shown that instructional coaching can have significant positive effects on student attainment. 

Teachers in their first five years of teaching (Early Career Development Teachers, ECDTs) will be enrolled 

onto the Powerful Actions Steps instructional coaching programme.  

ECDTs will be paired with a colleague for two terms – working with three different colleagues over the 

course of an academic year. Coaches will observe their ECDT weekly and use the Powerful Action Steps 

platform to identify an action step that their colleague should work on to improve their classroom practice.  

The smaller and more precise the action step, the quicker the growth. A great action step will be:  

• Highest leverage. Will this help the teacher develop most quickly and effectively?  

• Measurable. The action step is what the teacher can practice: it names the ‘what’ (e.g. use 

economy of language) and the ‘how’ (e.g. give crisp instructions with as few words as possible).  

• Bite-size. If the teacher can’t make the change in a fortnight, the action step isn’t small enough.  

 

One of the strengths of the Powerful Action Steps platform is that it provides a sequence of action steps to 

choose from with support materials for practice (including demonstration materials) for each step. At WSE, 

we understand the importance of face-to-face feedback and the opportunity for deliberate practice. 

Coaching pairs will meet weekly to give feedback and to practice the powerful action step identified.  

All other teaching staff will take part in professional conversations which is built on similar principles to 

instructional coaching but is non-hierarchical. Teachers will be paired with a colleague for two terms and be 

expected to observe their partner for 10-15 minutes a fortnight. Pairs will meet weekly to give feedback to 

each other and complete a brief Google Form document which captures a strength and the highest 

leverage area for development from WSE Expert Teaching Practices.  See appendix 3: WSE Professional 

Conversations.  
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In receiving weekly or fortnightly observations and feedback as part of the instructional coaching 

programme or professional conversations, teachers at WSE get as much development in one year as many 

receive in twenty (with evaluative formal observations a couple of times a year).  

 

4. External challenge 

 

At WSE, we understand that an external perspective and challenge to in-school orthodoxies is important for 
raising expectations of teaching and learning and ensuring that we do not become complacent. We will 
ensure that professional development activities include external challenge to thinking e.g. through inviting 
in external speakers, providing opportunities for teachers to attend educational conferences and to engage 
with blog posts, research articles and sessions by education experts across the country (for example 
through our Journal Club). 

 

5. CPD  

 

The aim of the WSE CPD portal is to ensure teachers have access to the professional development 

resources they need in a way that is responsive, flexible and personalised. The Teaching and Learning 

section of the WSE CPD portal supports teachers’ development of their classroom practice by providing 

them with professional development resources for each of the expert teaching practice areas including 

research articles, research summaries, book recommendations, blog articles, walk-thrus, webinars and 

online courses. These help teachers at all stages of their teaching career, from ITT/NQT to a colleague with 

20 years’ experience, to develop their teaching expertise.  

9. Expectations and procedure for feedback 

 

At WSE, we understand that feedback is a reciprocal process – it is not one-way traffic.  

 

 

Stopping, reframing and adapting lessons to respond to the learning in the classroom is an essential feature 

of expert teaching. The most common type of feedback we expect to see is in-lesson, immediate feedback 

– feedback to the teacher about what is or isn’t being understood and feedback to the student about what 

they need to know or do to improve their learning and make progress. We know that feedback given to 

students close to the point of action is the most impactful.  

Expectations for Feedback Lessons 

• Planned feedback lessons will take place once every six lessons (or once every fortnight for subjects 

with more than 6 lessons a fortnight).  

• Feedback lessons will be based on a diagnostic book look or a set piece of work.  
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• When reading through students’ books, teachers should use written, personalised comments 

sparingly and only where it will have the highest impact e.g. for unique errors. To ensure students 

receive regular, meaningful feedback, our procedures need to be workload friendly and there is 

little research evidence to support lengthy written teacher comments in books.  

• Following a linked Do Now activity (e.g. retrieval questions based on misconceptions spotted when 

reading through students’ books) teachers will give whole class feedback in which they share 

common strengths, spotlight brilliant work, share commonly misspelt words, share misconceptions 

they have identified and give guidance for how to address these. Teachers are expected to use 

whole class feedback sheets for this with a copy printed for students to keep in their books and 

refer back to.  

• Teachers will give students clear, actionable next steps and follow-up tasks that allow students the 

opportunity to act on feedback. The focus will be on improving the student not the work previously 

completed (though sometimes a redrafting activity is an appropriate way for students to act on 

their targets).  

• Students should title their work, ‘Feedback Lesson’. Here they can stick in the WCF sheet, make 

notes during the teacher’s whole class feedback and complete any work given in the lesson.  

• After the whole class feedback, teachers will decide what the highest leverage activity is for 

students to do in the feedback lesson that will improve their learning. This might involve re-

teaching, modelling, discussion, questioning, re-drafting or a linked task that will enable students to 

act on their targets.  

10. Setting purposeful homework: retrieval practice, deliberate practice and 
reading.  

The purpose of homework at Wyvern St Edmund’s is for students to learn, retain, practice and extend the 

knowledge and skills that they are taught in school. Therefore, homework activities should require students 

to engage with retrieval practice, deliberate practice and reading.  

Departments are encouraged to centralise the planning, setting and tracking of homework. For example, 

directing students to revise a particular section of a knowledge organiser or read a set chapter of a text 

book followed by completing a centrally created Google Form quiz that can be analysed for gap analysis 

and misconceptions. Learning from homework can be tested through application and retrieval practice in 

lessons as well as through data analysis of online quizzes. 

Homework should not require any other marking by the teacher as the conditions in which homework is 

completed cannot be verified, therefore formal feedback and marking is unlikely to be beneficial.  

Students should be given a minimum of 5 days to complete homework. Each subject should set no more 

than 30 minutes of homework per week and may set fortnightly rather than weekly homework. Subjects 

that only see classes once per week may set homework twice termly.  

Tasks such as creating posters or model-making should only be set as compulsory homework if they directly 

represent the skill or knowledge being learnt. This means that a model could be set as homework if, for 

example, relevant to an Art and Design scheme of learning on model making. This is because such tasks 

tend to result in students spending lots of time thinking about the act of creating the homework, such as 

their presentation, colours or pictures, and are often an inefficient tool to promote learning and retention 

of the core material.  

Open-ended research homework such as ‘find out about’ or ‘find five facts’ should not be set, particularly 

at KS3. It is our responsibility to identify core knowledge and provide this through the curriculum and 
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resourcing, with students taught to learn and retain it at home. Open-ended research, whilst providing a 

surface sense of independence, frequently results in low quality work and little genuine understanding or 

retention and is inefficient in promoting learning. It is also likely to disadvantage vulnerable students 

further. 

Retrieval practice 

• Is spaced and sequenced. 

• Ensures students are exposed to material that they may have been taught weeks or months 

previously as well as more recently.  

• Uses a variety of approaches e.g. self-quizzing followed by a quiz (Google quiz or in-school), 

summarising, practice papers, gap filling, mapping.  

• Should be effortful and challenging. The more difficult the retrieval practice, the better it is for 

long-term learning. 

• Is workload efficient – centralised setting, marking and tracking where possible.  

• Should not involve ineffective revision activities such as re-reading notes or highlighting. 

• Gives absolute clarity to students about what they should be doing when revising, focusing on the 

most effective revision strategies: spaced practice, interleaving, elaboration, concrete examples, 

dual coding and retrieval practice (click here).  

 

Deliberate practice 

 

• Is structured to improve specific elements of a skill through defined techniques. 

• Is designed to improve performance by seeking out areas of weakness impacting on overall 

performance and targeting them.  

• Is linked to tailored, measurable goals in order for students to gauge that their practice is effective 

in moving them forwards.  

 

Reading 

• Is linked, thematically or contextually, to the curriculum content being taught in lessons to 

reinforce or extend knowledge or 

• Is linked to previous curriculum content to reinforce or extend knowledge or 

• Is linked to upcoming curriculum content to give students some prior knowledge or context to 

enable students to engage with future learning more effectively.  

• Is accessible and appropriate for the age range of the students in the class (with scaffolding, 

adapted or alternative texts where appropriate for students with SEN).  

• Is followed up with retrieval questions either remotely (e.g. using a Google quiz) or in lesson.  

• Is from a range of diverse authors.  

 

Procedures for non-completion of homework 

As a school, we set meaningful, purposeful homework that we know will support students’ learning; 

students need to understand that it is both important and valuable. If a student fails to complete 

compulsory homework, a department detention should be given.  

If a student fails to complete compulsory homework twice in a term, this should be flagged on the shared 

document that Heads of Year oversee. This will enable Heads of Year to identify students who are serially 

not completing work across a range of subjects and appropriate, swift action can be taken e.g. requiring 

attendance at homework club to support students in completing their homework whilst on the school site.  

 

https://www.bing.com/videos/search?q=youtube+six+effective+revision+strategies+learning+scientists&docid=608015907184975866&mid=25FA613DFBB116CB8DD525FA613DFBB116CB8DD5&view=detail&FORM=VIRE
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Appendix 1: WSE Expert Teaching Practices 
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Appendix 2:  The Principles of Teaching at Wyvern St Edmund’s 
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Appendix 3: WSE Professional Conversations 

 

 


